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Introduction. Not everyone sees the growth of English as a desirable phenomenon. But since
English is now used more often as a lingua franca than as a native language — and since the majority of
competent English speakers are not native speakers, but second-language users — the inner circle has
lost much of its linguistic power, real or imagined. English language teachers lead their students down
the road of pattern practice, only to find themselves confronted by a great gorge at the end. On the
other side lies real communication, but the group is stranded on the other side of drills because the
teacher sees no strong bridge across. Although there can be no doubt that the spread of English has
some impact on other languages, creating a causal link between this.

While 21% century skills are crucial everywhere, this notion seems to have found a deep
resonance in Ukraine, where it features frequently in discussions of how to complement existing
highly effective systems, which often produce superior performance on standardized examinations,
with an emphasis on independence, creativity and innovation.

The 21% century requires a new set of skills to keep up with our fast-paced, technology-driven
world. Our students are growing up in a time of globalization in which our world is growing
increasingly interconnected every day. Trilling B. and Fadel C. describe the shift foreign language
teachers perceive in the following way: “This monumental shift from Industrial Age production to that
of the Knowledge Age economy — information-driven, globally networked — is as world-changing and
life-altering as the shift from the Agrarian to the Industrial Age hundred and fifty years ago” [15, 3].
This shift requires from the learners to prepare themselves to be more connected with people and
products from around the world and skilled at searching and processing new information
independently. Learners growing up in the “Knowledge Age” will not be successful unless they learn
how to process all the information that they will be inundated with throughout their lives. McCain T.
and Jukes I. noted, “...In the past, when information had a much longer shelf life, learning was
something that was done once in your youth. Then you were done with learning for life. In the good
old days, what you learned in your youth prepared you for your single career. Today, learning has
become a lifelong process. Given the rapidly changing nature of our world, people of all ages must
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constantly learn and relearn what they need to know. What they learned yesterday may no longer be
valid in tomorrow’s world. Tomorrow, they will have to learn again because today’s information will
already be out of date” [11, 89].

Research results. Teachers’ training is a lifelong process. Teaching is lifelong learning. While
investigating, we came to a thought that one of the joys of teaching is the opportunity to explore new ideas
and new ways of teaching as well as we try to meet the needs of an ever-changing group of learners. If you
never taught learners, then you will be learning a great deal during your first years about how to plan,
manage, teach, and assess learners. Some is learned from experience. Some you may learn by talking with
or observing more experienced colleagues. A language teacher may also continue to grow as a teacher of
learners by participating in professional development activities sponsored by school or by a professional
association, some of it face-to-face and some of it through online sources. If you are an experienced
teacher, you may find that working with colleagues on curriculum or lessons or participating in a
conference will enable you to share your experiences, develop a larger network of colleagues, and provide
some new ideas or activities for your classroom [4; 6].

The field of teaching learners English is constantly changing and growing, and the teacher
wants to find appropriate ways to keep current. Being an effective English language teacher requires
“the knowledge, skills, and sensitiveness of a teacher of learners” and “of a teacher of language”, and
the ability to balance these effectively in teaching [3, 269].

When thinking about some possible activities that help to develop as a teacher, they are likely
could be grouped under one of the following three approaches to professional development, as
identified by an English Professor Megan Wallace: a) theory-to-practice approach; b) coaching or
mentoring approach; and c) reflective approach [16].

Let’s dwell on each of them.

A Theory-to-Practice Approach (or teaching as science) is one in which teachers learn from
experts by reading about their theories or listening to them speak at major conferences or in online
webinars or podcasts, and then apply what they have learned in their teaching. And though current
approaches to professional development (as well as teaching) are more focused on experience, and less
on the transmission of ideas, one still can learn a lot from this approach by taking graduate classes,
participating in workshops or seminars, or engaging in online discussion groups where experts and
colleagues engage in discussion.

One way of organizing the information is to develop a set of questions to answer, such as:

1) What is one thing about the class that pleased me? Why?

2) What is one thing that did not go well? Why?

3) What might | do differently next time to address the problem?

A teacher might also want to make a list of aspects of teaching and learning to consider, as:

¢ Planning the lesson;

Beginning the lesson;

Giving directions;

Managing the class;

Encouraging participation by all learners;

Providing feedback;

Helping learners to develop listening, speaking, reading, or writing skills;
Introducing and practicing vocabulary;

Reducing teacher talk and increasing student talk;

¢ Other goals you have [7].

A Coaching or Mentoring Approach (or teaching as craft) is one in which less experienced teachers
(or those with less experience in a particular skill or activity, such as using technology resources) learn from
those with more experience and then apply that to their own teaching. Sometimes this involves collaborative
coaching or even team coaching. Technology has made it possible to engage in many more professional
development activities and to network with other teachers around the world.

Coaching and mentoring are particularly effective because they provide ongoing professional
development that is teacher-directed, collaborative, and focused on immediate concerns and contexts.
For example, you may find that you have much more experience and knowledge about how to
integrate technology into your teaching than many of the other content teachers; offer to share that
expertise with other teachers, perhaps through informal mentoring or longer-term coaching as they try
to implement some of your suggestions [2].
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A Reflective Approach (or teaching as critical thinking) is one in which teachers critically
analyze or research, reflect upon, and adapt their own practice. Reflection helps the teachers to learn
from their experiences, to become more conscious of what they do and why they are doing it, and
analyze the results through systematic collection and analysis of information.

Prof. Donald Schon distinguished three main types of reflective practice:

reflection-in-action (thinking about what we are doing while we are doing it, in the classroom);

reflection-on-action (thinking about the class after it is over);

reflection-for-action (using what we have learmnt from our reflections to plan for future classes) [14].

Of course, the last one, is the ultimate goal of reflection — to help the teacher plan for and
implement more effective teaching and learning into practice.

More recent research has confirmed that teaching is also cognitively demanding; a teacher
makes hundreds of nontrivial decisions daily, from designing lessons, to responding to students’
guestions, etc. So, teaching is a thinking person’s job; it is not simply a matter of following a script or
carrying out other people’s instructuional designs, it’s a keep up-to-date permanent process of change
and growth. By working collaboratively, teachers can create communities that positively change the
culture of their entire grade level, department, school etc.

Being an effective teacher requires the implementation of creative and innovative teaching
strategies in order to meet students’ needs. Here is a range of effective teaching strategies to inspire a
classroom practice: a) visualization (using of interactive whiteboard to display photos, audio clips and
videos, as well as encouraging students to get out of their seats with classroom experiments); b)
cooperative learning (develop students’ self-confidence, critical thinking and enhance their
communication through solving puzzles, conducting scientific experiments and acting out a short
drama sketches); c) inquiry-based instructions pose thought-provoking questions which inspire
students to think for themselves and become more independent learners; d) differentiation in teaching
by allocating task based activities; e) incorporating technology into your teaching; f) professional
development programs is a great way to enhance teaching and learning in the classroom.

Being a professional teacher is a challenge because every student is unique, however, by using
a combination of teaching strategies and tactics one can address students’ varying learning styles and
academic capabilities as well as make the classroom a dynamic and motivational environment for
students in the educational framework [8].

In order to enhance professional and personal growth, teachers sometimes need to step outside
the world of the classroom where the concentration is on knowledge and skills alone. It can be eye-
opening to find out how important the teacher’s approval is to students, how susceptible we are to
teacher criticism, or realise how important it is for the teacher to set clear goals and guide students in
other ways. As Luke Prodromou points out, “learning a foreign language has the advantage of offering
personal and professional development at the same time for the same price” [12, 58].

Most teachers would agree that addressing 21% century skills for learners is a must in
education. Today to survive in this digital era critical thinking, problem solving ICT application,
teamwork and innovation are the skills we need. To keep at par with the need of the age, educators
curriculum should give importance to projects, individualized instructions, collaborative learning,
Web Based learning and Lifelong learning. To develop the critical thinking skills of learners project
based teaching is followed. Importance is given to enquiry-based learning. Asking questions, defining
a problem, analyzing, peer learning, cooperative learning are promoted through the curriculum and
teachers. Most of the lessons must have quizzes, projects and assignment to built teamwork among the
students that also help the teachers to develop themselves.

The 21% century skills that English Teachers should develop in learners are: 1T skills; problem
solving; critical thinking; creativity; identifying own self; communicating skills; listening skills; living
in peace; co-operation. These skills can be developed through activity based learning where students
get involved themselves willingly. Using technology in teaching and promoting high standards of
student involvement in the lesson and creating opportunities for the learners to widen their horizon in
the area of topics that they learn is one step. Creating experiment-based learning is another way of
awakening their thinking power [1].

When planning the lessons, the teacher can make use of 3Hs, Head (Cognitive), Hand
(Psycho-motor) and Heart (Affective/Feelings) and the specific objectives of the lesson can be divided
under 3 sections where the student gets all the necessary abilities at the end of the lesson to become a
knowledgeable, capable and worthy citizen for the country [18].
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The key factor in the success of making productive-skill tasks is, in our opinion, the way
teachers organize them and how they respond to the student’s work using video or audio recording
equipment. With access to video or audio recording equipment, teachers can also record their own
classes, then analyze and reflect upon how they used the time, how their lesson progressed, whether
the teacher interacted with all the students, or how much time he/she spent talking and how much time
the teacher had the learners engaged in talking or writing. Making a number of recordings over the
span of a term or a school year and analyzing and reflecting on them will help the teacher to see how
much he/she has grown as a teacher during the year.

Before the listening activity (Warm-Up Stage), teachers prepare students by activating
schemata, connecting the activity to their background knowledge, getting them to predict what they
will be listening to, and introducing useful words and concepts, for instance: activate prior knowledge
by showing pictures or realia (menu, movie schedule); prepare students for listening by
contextualizing to make it more accessible and realistic; involve students in the specific topic by
brainstorming (word map, listing); review known vocabulary; pre-teach unknown vocabulary.

What techniques can teachers use to make the vocabulary items comprehensible? The teachers can
advise students to: use realia, pictures, flashcards, facial expressions; mime/act out the item; draw on the
board; define; translate; give examples of the item; personalize; give synonyms or antonyms; use item in a
sentence; help students examine morphemes to figure out the meaning and use of the item (e.g., review can be
broken into ‘view’ = to see and ‘re’ = again); tell what an item is not (e.g., a moose is not a person).

While students are listening (Presentation Stage), teachers must be sure that students are
actively listening by using visuals (pictures, facial expressions, body movement, asking questions and
eliciting answers, having them respond to the listening by doing, choosing, etc.).

Techniques for making input comprehensible: using visual cues, like pictures and flashcards; using
gestures and body movement; using realia, graphic organizers (mind maps, timelines), or item in a
sentence; using shorter and simpler sentences and phrases; giving a definition, synonym or antonym or an
example; explaining the word or expression; demonstration; following directions; doing multiple choice
tests, true or false tests; detecting mistakes in sentences; connecting students to the background knowledge.

Activities after listening (Practice and Application Stages) include the same types of activities
mentioned above. These activities will reinforce students’ understanding of the text and new
vocabulary and grammar by getting them to apply the new language through controlled, guided, and
independent activities.

As English in the 21* century includes computer-mediated communication, it is important for
teachers’ development to learn how to communicate using new technology, such as Web 2.0 or user-
generated content, social media or social networking tools, and online Internet searching. According to
a survey conducted by World Wide Web Technology Surveys (W3Techs) in September 2012, 55.1
percent of Web sites are in English. The next highest is German, with only 6.4 percent: English —
55.1%, German — 6.4%, Russian — 5.1%, Japanese — 4,9%, Chinese — 4.7%, Spanish — 4.7%, French —
4.3%, Portuguese — 2.2%, ltalian — 2.0%, Polish — 1.5%, Turkish — 1.2%, Dutch/Flemish — 1.1%,
Arabia — 1.1%, Others — Under 1% [17].

The most popular sites using English, according to W3Techs are: Google, Facebook,
YouTube, Yahoo, Wikipedia, Live, Twitter, Amazon LinkedIn, and Google.co.in. This also means
that it is important for teachers to help students improve their information and digital literacy, which
entails using Internet search engines and basic skills for navigating Web sites effectively. Therefore,
teachers should incorporate the up-to-date technology tools students’ needs for communication in
English without forgetting that these tools constantly change.

Another key factor in the success of making productive-skill tasks is the way teachers organize
them and respond to the student’s work using mobile phones with downloaded educational ones.
Educational apps are making thing easier for students to understand. Moreover, books are often found
to be tiring and boring for learners while replacing them with colorful pages, meaningful information
and moving animations can make learning fun to the core.

Benefits of using mobile applications in teaching are as follows: 1) Enhanced interaction.
Experts say that apps in education make learners more interactive and activate better engagement
between parents and children. 2) New learning techniques. Technology in the guise of is helping those
looking for some newness in the universe of learning. In addition to the feel of novelty, apps add an
element of fun and involvement to the learning process. The games, puzzles or other challenging tasks,
app learning stimulates the brain cells to actively metabolize the input releasing a new perspective. 3)
Parent-teacher communication. The ideal concept of frequent parent-teacher interactions finds its
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space anytime and anywhere through the phone about the child’s growth at school. 4) Online
resources. The wealth of the online platform implicates its popularity among knowledge seekers. The
reach of this platform makes it a favorite to those who can’t afford full time courses in high schools or
colleges. Mobile apps help them access a compendium of eBooks, pdfs and other online materials and
the freedom to access it beyond the boundaries of time and space. 5) Entertainment. Due to studies [5;
9], mobile apps promote entertainment. Learning is no more a passive activity; it’s active with
applications. Lessons transforming to games can change the face of education. Besides learners will
enable a kind of interest in learning and no more boring home works and tough class lectures. 6)
Availability 24/7. Mobile applications unlike school are available round the clock. No need to be
worried about schedules. Anywhere can be a classroom. App learning is not time-bound learning, it’s
relaxed learning. Moreover, most of the apps promote child-friendly control. 7) Leisure hour’s
utilization. No responsible parents want their kids to get addicted to the phone. Too much Internet
usage isn’t a wise option for killing time. This is where mobile apps prove their worth. Mobile app
learning is among the wisest choices of utilizing a free time actively. 8) Routine tasks. It’s a relief to
get all the tasks done with a few taps. Be it tasks like fee payment, other transactions that require us to
stand in a queue for hours or the laborious job of marking attendance that drives teachers crazy with
amount of paperwork having each day. All this drudgery has been put to an end simply by having apps
in place. 9) Filling in the gaps. The advancement that schools have seen eliminated many glitches that
prevailed in the education system. A major one is the lack of interaction between the teachers and the
teachers. Phone apps and websites have been created to help reduce the gap not between the students
and the educators but also among parents and the teachers. 10) Systematic learning activated. Mobile
apps help in systematic learning. Apps are arranged in such a systematic way that it becomes possible
for students to go with the flow without even realizing. 11) Portability. There are no restrictions for
mobile phones. They can be constant companions of teachers, parents and students. Thereby, apps are
available to learners all the time. Learning won’t be confined to the classrooms only. 12) Instant
updates. There are some phone apps, which stay updated about different learning events, timetables
and other important information. They provide opportunities to interact with students throughout the
life cycle, post-graduate students, colleagues, and alumni. 13) Track your students’ progress. With
some apps, you can track your students’ progress, which is one of the important things that every
teacher wants to know. Along with the progress, you can visualize how each app helps your students
improve their skills such as writing, speaking, listening. 14) Staying connected. Educational apps are
the best way for learners to stay connected with their teachers. Though the way of learning through
apps is entirely different from the traditional learning method, it adds to the entire process [10].

The most commonly used model for future foreign language teacher training in new
technologies is Content and Language Integrated Learning (CLIL). It involves a set of so-called 21%
century skills, which amongst other things include creativity and innovation, critical thinking and
problem solving, collaboration and teamwork, autonomy and flexibility, and lifelong learning, all
bundled together with digital literacies. Many educators emphasize the importance of 21% century
skills for individuals® personal agency, helping them to lead fulfilling personal and social lives, and
enabling them to participate as engaged teachers in national and international conversations [2; 8]. For
educators, it is important to develop a critical mobile literacy because it offers a lens through which to
focus on finding a balance among competing interests and help students open up spaces for growth
amid the multiple discourses. New literacies and new skills don’t only improve the chance of self-
realization through economic opportunity but increase the richness of personal and social lives, and
make it easier to acquire a ‘voice’ in local, national and international conversations [9]. So, this model
helps teachers to be contemporary.

With the incredible range of resources available through the Internet, it is possible to read current
articles or explore an area of interest teachers were not able to do previously. Teachers may be able to do
this with colleagues in other countries, sharing ideas with them as well as learning from them.

Teachers might want to become part of an online discussion group focused on an area in
which they are particularly interested (for example, integrating technology into language teaching or
language assessment). Usually there is a moderator who initiates the discussion or even invites a
recognized expert to answer questions and suggest readings for further learning. Or teachers can attend
workshops or register for podcasts or other online professional development opportunities often
available without cost. Short-term online professional development courses or certificate programs
offered by universities, the TESOL International Association, the IATEFL International Association
or the U.S. Embassy. Studies have shown that these online learning environments can be very
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effective in building professional connections and finding solutions to teaching challenges through the
social interaction that occurs in the discussion forums in online courses [13].

One of the best ways to keep up to date as an English teacher is to participate in professional
associations or organizations. Both mentioned above organizations, TESOL and IATEFL are focused
directly on English language teaching. Besides an annual conference, they also provide publications,
extensive online teaching resources, and other professional development opportunities such as
symposia, workshops, podcasts, or webinars.

Conclusions. As technological level increase, so do the teachers’ development in the 21%
century along with the associated demands on teachers. With appropriate technology at their disposal,
effective teachers can and should become examples for their students. As educators teachers need
experience in the productive aspects of multiple mobile literacy and. As innovators teachers must add
to their repertoire the information language skills to identify, evaluate and catalogue relevant content,
complemented by the network literacy skills to leverage online connections to help discover as well as
scatter this content. It will also allow them to mentor their students in developing the opportunity to
share their knowledge and experience.

The study conducted does not solve all the above mentioned problems. The perspective of the
further research is to outline the students’ stimuli for their self-education and teachers’ creativity in
adaptation to changes in innovative environment.
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