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This scoping review investigates the role of entrepreneurship education in 
mitigating unemployment rates among university graduates in South Africa. 
The study seeks to understand how entrepreneurship education can equip 
graduates with the necessary skills to create job opportunities for themselves 
and others, thus addressing the high unemployment rates prevalent in the 
country. A comprehensive literature search was conducted, accessing 230 
publications, out of which 57 peer-reviewed articles were selected for detailed 
analysis. The review synthesizes existing research on the effectiveness of 
entrepreneurship education programs, highlighting successful case studies and 
identifying common barriers to their implementation. Findings suggest that 
entrepreneurship education can significantly enhance graduates' employability 
by fostering entrepreneurial mindsets, skills, and behaviours. The review also 
identifies key components of effective entrepreneurship education programs, 
such as practical training, mentorship, and the integration of real-world 
business challenges into the curriculum. However, the study also highlights 
challenges, including inadequate funding, lack of trained educators, and 
insufficient industry collaboration. To address these issues, the study 
recommends policy reforms, increased investment in entrepreneurship 
education, and stronger partnerships between universities and the private 
sector. By implementing these strategies, South African higher education 
institutions can better prepare graduates for entrepreneurial ventures, thereby 
reducing unemployment rates and stimulating economic growth. 
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INTRODUCTION. 

Unemployment among university graduates in South Africa remains a pressing socio-economic 

challenge, with profound implications for both individual livelihoods and broader economic 

development (Ajani, 2024). Despite the expansion of higher education, many graduates face significant 

difficulties in securing employment commensurate with their qualifications, leading to a mismatch 

between educational attainment and labour market demands (Van der Berg & Hofmeyr, 2018). This 

phenomenon underscores the necessity of exploring alternative strategies to enhance graduate 
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employability and reduce unemployment rates. One promising approach is the incorporation of 

entrepreneurship education into university curricula (Alamut & Mkhize, 2024). 

Entrepreneurship education is designed to equip students with the skills, knowledge, and 

attitudes necessary to identify and exploit business opportunities, thereby fostering self-employment and 

innovation (Jones et al., 2017). The theoretical foundation of entrepreneurship education lies in the 

recognition that entrepreneurial capabilities can be developed through targeted educational interventions, 

which challenge the traditional notion that entrepreneurs are solely born with innate abilities (Kuratko, 

2014). As such, universities are increasingly seen as crucial incubators for nurturing entrepreneurial 

talent and driving economic growth. 

The importance of entrepreneurship education is particularly pronounced in developing 

countries, where traditional employment opportunities are often limited, and informal economies play a 

significant role (Naudé, 2013). In the context of South Africa, entrepreneurship education is posited as 

a vital strategy to combat high unemployment rates, especially among the youth (Herrington et al., 2010). 

The integration of entrepreneurship education in higher education institutions is not only a response to 

the job scarcity but also an avenue to foster a culture of innovation and resilience among graduates. 

Several studies have highlighted the positive impact of entrepreneurship education on students' 

entrepreneurial intentions and capabilities. For instance, Fayolle and Gailly (2015) found that well-
structured entrepreneurship courses significantly enhance students' entrepreneurial self-efficacy and 

their likelihood of starting new ventures. Similarly, a meta-analysis by Bae et al. (2014) confirmed that 

entrepreneurship education positively influences entrepreneurial intentions, although the effect size 

varies depending on the educational context and program design. 

Despite these positive findings, the implementation of entrepreneurship education in South 

Africa faces several challenges. One major issue is the lack of adequately trained educators who can 

effectively deliver entrepreneurship content (Isaacs et al., 2007). Many academic staff members lack 

practical entrepreneurial experience, which can hinder their ability to teach entrepreneurship in a 

meaningful and engaging way. Additionally, there is often a disconnect between academic curricula and 

the realities of the business world, leading to a gap between theory and practice (Nabi et al., 2017). 

Furthermore, resource constraints pose a significant barrier to the effective implementation of 

entrepreneurship education. Many South African universities operate under tight budgets, limiting their 

ability to invest in necessary resources such as start-up funds, business incubators, and access to industry 

networks (Fatoki, 2014). This lack of resources can impede the hands-on, experiential learning that is 

crucial for developing entrepreneurial skills. 

Moreover, the socio-economic environment in South Africa presents unique challenges for 

aspiring entrepreneurs. Issues such as access to finance, regulatory barriers, and socio-cultural attitudes 

towards entrepreneurship can all impact the success of entrepreneurial ventures (Urban, 2010). 

Addressing these external barriers requires a holistic approach that goes beyond education to include 

supportive policies and an enabling environment for entrepreneurship. 

Despite these challenges, there are also significant opportunities to leverage entrepreneurship 

education for economic development. Successful case studies from other countries indicate that with the 

right support and infrastructure, universities can become hubs of entrepreneurial activity (Lackéus, 

2015). For instance, initiatives such as business plan competitions, incubators, and mentorship programs 

have been shown to enhance the entrepreneurial outcomes of students (Pittaway & Cope, 2007). 

In light of these considerations, this study aims to investigate the potential of entrepreneurship 

education as a panacea for reducing unemployment rates among university graduates in South Africa. 

By conducting a comprehensive scoping review of existing literature, the study seeks to synthesize 

evidence on the effectiveness of entrepreneurship education programs, identify best practices, and 

highlight the challenges and opportunities associated with their implementation. Specifically, the key 

research objectives of this study are as follows: 

1. To assess the impact of entrepreneurship education on the entrepreneurial intentions and capabilities 

of university graduates in South Africa. 

2. To identify the key components of effective entrepreneurship education programs and how they can 

be integrated into existing university curricula. 

3. To evaluate the challenges and barriers to the implementation of entrepreneurship education in South 

African universities. 
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4. To propose recommendations for policy makers, educational institutions, and other stakeholders on 

how to enhance the effectiveness of entrepreneurship education in addressing graduate unemployment. 

By addressing these objectives, the study aims to contribute to the ongoing discourse on higher 

education reform and economic development in South Africa, offering insights that can inform future 

educational strategies and policies. 

 

THEORETICAL FRAMEWORK. 

The theoretical framework for this study is grounded in institutional theory and social capital 

theory, both of which offer robust lenses through which to analyse the integration of entrepreneurship 

education in South African higher education institutions. These theories provide insights into the 

structural, cultural, and social dynamics that influence the effectiveness and implementation of 

educational initiatives aimed at reducing graduate unemployment. 

Institutional theory, which originates from the work of sociologists and organizational theorists 

like DiMaggio and Powell (1983), focuses on the role of institutions in shaping the behaviour of 

individuals and organizations. This theory posits that institutions – defined as the formal and informal 

rules, norms, and routines that guide social behaviour – play a crucial role in influencing organizational 

practices and outcomes. Institutional theory underscores the importance of regulatory, normative, and 
cognitive structures in determining how organizations respond to their environments (Scott, 2014). 

The principles of institutional theory emphasize that organizations, including educational 

institutions, are embedded in a wider social context that influences their behaviour and practices 

(Greenwood et al., 2011). This context includes formal regulations, cultural norms, and shared beliefs 

that collectively shape organizational actions. In the context of entrepreneurship education, institutional 

theory suggests that the success of such programs is contingent upon the alignment with institutional 

norms and values, regulatory frameworks, and the broader educational and socio-economic environment. 

Institutional theory is particularly relevant to this study as it highlights the constraints and 

opportunities presented by the existing institutional structures within South African higher education. 

For example, the regulatory frameworks governing higher education, accreditation standards, and 

curriculum requirements can either facilitate or hinder the integration of entrepreneurship education 

(Meyer & Rowan, 1977). Understanding these institutional dynamics is crucial for identifying the 

factors that influence the adoption and implementation of entrepreneurship education programs. 

Social capital theory, on the other hand, originates from the work of sociologists like Bourdieu 

(1986) and Coleman (1988), and focuses on the resources that individuals and groups can access through 

their social networks. Social capital refers to the networks of relationships, trust, and norms of 

reciprocity that facilitate collective action and access to resources (Putnam, 2000). This theory 

emphasizes the importance of social networks in providing individuals with opportunities, information, 

and support that can enhance their socio-economic outcomes. 

The principles of social capital theory suggest that strong social networks can provide 

individuals with valuable resources that are crucial for entrepreneurial success. These resources include 

information about business opportunities, access to funding, mentorship, and emotional support 

(Nahapiet & Ghoshal, 1998). In the context of entrepreneurship education, social capital theory implies 

that the effectiveness of such programs can be significantly enhanced by fostering strong networks 

among students, educators, and industry stakeholders. 

Social capital theory is justified in this study as it highlights the importance of building networks 

and relationships to support entrepreneurial activities among university graduates. Given the challenges 

associated with starting and sustaining new ventures, especially in a context with significant socio-

economic barriers like South Africa, the role of social capital becomes even more critical (Davidsson & 

Honig, 2003). Entrepreneurship education programs that incorporate elements of networking, 

mentorship, and community engagement are likely to be more effective in equipping students with the 

necessary resources and support to succeed. 

The integration of institutional theory and social capital theory provides a comprehensive 

framework for understanding the multifaceted nature of entrepreneurship education in South African 

higher education. Institutional theory helps to elucidate the structural and regulatory constraints that 

impact the adoption of entrepreneurship education, while social capital theory underscores the 

importance of social networks and relationships in facilitating entrepreneurial success (Thornton, Ocasio, 

& Lounsbury, 2012). 
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Institutional theory also provides insights into how entrepreneurship education can be 

institutionalized within the existing educational frameworks. It suggests that for entrepreneurship 

education to be successfully integrated, it must be seen as legitimate and aligned with the broader goals 

and values of the educational institutions (Battilana & Dorado, 2010). This requires not only changes in 

curricula but also shifts in institutional culture and priorities to support entrepreneurial learning. 

Moreover, institutional theory can explain the resistance to change that might be encountered 

when attempting to integrate entrepreneurship education into traditional university settings. Institutions 

often exhibit inertia, with established norms and routines that resist new practices (Tolbert & Zucker, 

1999). Understanding these dynamics can help in designing strategies that address such resistance and 

promote the adoption of innovative educational practices. 

On the other hand, social capital theory highlights the role of social networks in enhancing the 

practical aspects of entrepreneurship education. For instance, incorporating experiential learning 

opportunities such as internships, business incubators, and startup competitions can help students build 

valuable networks that support their entrepreneurial endeavours (Stam, 2014). These networks provide 

students with access to mentors, potential investors, and business partners, which are critical for the 

success of new ventures. 

Furthermore, social capital theory underscores the importance of trust and collaboration in 
entrepreneurial activities. Entrepreneurship education programs that foster a collaborative learning 

environment can help build trust among students and between students and faculty, which can facilitate 

the sharing of ideas and resources (Adler & Kwon, 2002). This collaborative approach can enhance the 

overall learning experience and better prepare students for the realities of the entrepreneurial world. 

The rationale for using these theories in this study lies in their complementary perspectives. 

Institutional theory provides a macro-level understanding of the structural and cultural factors that 

influence the adoption of entrepreneurship education, while social capital theory offers a micro-

level perspective on the role of social networks and relationships in supporting entrepreneurial 

activities (Mole & Mole, 2010). Together, these theories offer a holistic framework for analysing 

the challenges and opportunities associated with integrating entrepreneurship education in South 

African higher education. 

Thus, the integration of institutional theory and social capital theory in this study provides a 

robust theoretical framework for understanding the complexities of entrepreneurship education in South 

Africa. These theories highlight the importance of both structural and social factors in shaping the 

effectiveness of educational programs aimed at reducing graduate unemployment. By examining the 

interplay between institutional constraints and social networks, this study aims to offer insights into how 

entrepreneurship education can be more effectively integrated into higher education curricula to support 

the development of entrepreneurial capabilities among university graduates. 

 

LITERATURE. 

The global landscape of higher education has undergone significant transformations over the 

past few decades, driven by technological advancements, globalization, and evolving labour market 

demands. Entrepreneurship education has emerged as a critical component of modern curricula, aimed 

at equipping students with the skills and mindset necessary to navigate an increasingly dynamic and 

uncertain job market (Neck & Corbett, 2018). This literature review examines the theoretical 

underpinnings, practical implementations, and outcomes of entrepreneurship education, with a particular 

focus on its role in reducing unemployment rates among university graduates in South Africa. 

Entrepreneurship education is underpinned by the notion that entrepreneurial skills and attitudes 

can be taught and nurtured through structured educational programs (Fayolle & Gailly, 2015). The 

pedagogical approaches to entrepreneurship education vary widely, encompassing experiential learning, 

project-based activities, and mentorship (Rideout & Gray, 2013). Scholars have argued that 

entrepreneurship education should not only focus on business creation but also on fostering an 

entrepreneurial mindset that can be applied across various contexts (Morris et al., 2013). 

The integration of entrepreneurship education into higher education curricula has been widely 

advocated as a strategy to address high unemployment rates among graduates (Audretsch, 2014). In the 

context of South Africa, where the unemployment rate among youth and graduates is particularly high, 

entrepreneurship education offers a potential solution to create self-employment opportunities and 
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stimulate economic growth (Herrington & Kew, 2016). However, the effectiveness of these programs 

depends on their design, implementation, and alignment with the local economic and social context. 

A significant body of literature has explored the impact of entrepreneurship education on 

students' entrepreneurial intentions and behaviours. For instance, Nabi et al. (2018) conducted a 

systematic review and meta-analysis of 159 studies and found that entrepreneurship education positively 

influences students' entrepreneurial intentions, self-efficacy, and skills. Similarly, a study by Bae et al. 

(2014) highlighted that entrepreneurship education programs lead to a higher likelihood of students 

starting their own businesses. 

Despite the positive outcomes associated with entrepreneurship education, several challenges 

hinder its effective implementation in higher education institutions. These challenges include a lack of 

trained faculty, inadequate resources, and insufficient institutional support (Bergmann et al., 2018). In 

the South African context, these challenges are exacerbated by socio-economic disparities and historical 

inequalities that continue to affect the education system (Naong, 2011). 

Institutional theory provides a useful framework for understanding the barriers and enablers 

of entrepreneurship education within higher education institutions. According to this theory, 

institutions are influenced by regulatory, normative, and cognitive structures that shape 

organizational behaviour (Scott, 2014). In South Africa, regulatory frameworks, such as 
accreditation standards and educational policies, play a crucial role in determining the scope and 

quality of entrepreneurship education programs (Nkomo, 2015). 

Social capital theory complements institutional theory by highlighting the importance of 

social networks and relationships in entrepreneurship education. Social capital, defined as the 

networks of relationships that provide individuals with access to resources and support, is crucial 

for entrepreneurial success (Putnam, 2000). In the context of entrepreneurship education, building 

strong networks among students, faculty, and industry stakeholders can enhance the effectiveness 

of these programs (Adler & Kwon, 2002). 

The literature also emphasizes the need for a holistic approach to entrepreneurship education 

that integrates various pedagogical methods and stakeholder engagement. For example, Rasmussen and 

Sørheim (2006) argue that successful entrepreneurship education programs combine theoretical 

knowledge with practical experiences, such as internships, business simulations, and startup incubators. 

This experiential learning approach is critical for developing the skills and competencies needed to 

navigate the complexities of entrepreneurship. 

Empirical studies have shown that entrepreneurship education can have a significant impact on 

students' career trajectories. A longitudinal study by Packham et al. (2010) found that students who 

participated in entrepreneurship education programs were more likely to start their own businesses and 

report higher job satisfaction compared to their peers. Additionally, these students were better equipped 

to cope with the uncertainties and challenges of the labour market. 

In South Africa, the implementation of entrepreneurship education has been uneven, with 

significant variations in program quality and accessibility across institutions. According to Isaacs et al. 

(2007), there is a need for greater standardization and quality assurance in entrepreneurship education 

to ensure that all students have access to high-quality learning experiences. This requires collaboration 

between policymakers, educational institutions, and industry stakeholders to develop and implement 

effective entrepreneurship education frameworks. 

The role of technology in entrepreneurship education has also been extensively studied. Digital 

tools and online platforms can enhance the delivery of entrepreneurship education by providing flexible 

and scalable learning opportunities (Hägg & Kurczewska, 2020). However, the digital divide remains a 

significant challenge in South Africa, where many students lack access to reliable internet and digital 

devices (Ramukumba, 2014). Addressing this divide is essential for ensuring equitable access to 

entrepreneurship education. 

The literature underscores the importance of contextualizing entrepreneurship education to align 

with the local economic and social environment. For instance, studies by Jones et al. (2017) suggest that 

entrepreneurship education should be tailored to address specific challenges and opportunities within 

the local context. In South Africa, this means developing programs that are responsive to the unique 

socio-economic conditions and leverage the country's diverse cultural and entrepreneurial landscape. 

Finally, the impact of entrepreneurship education on reducing unemployment rates among 

university graduates is contingent on the broader economic and policy environment. Effective 
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entrepreneurship education must be supported by conducive economic policies, access to finance, and 

an entrepreneurial ecosystem that fosters innovation and business development (Acs et al., 2017). In 

South Africa, this requires coordinated efforts to address structural barriers and create an enabling 

environment for entrepreneurship. 

In conclusion, the literature on entrepreneurship education highlights its potential to reduce 

unemployment rates among university graduates by equipping them with the skills and mindset needed 

for entrepreneurial success. However, the effectiveness of these programs is influenced by various 

factors, including institutional support, social capital, technology, and contextual relevance. This study 

aims to contribute to this body of knowledge by examining the implementation and impact of 

entrepreneurship education in South African higher education institutions, guided by the theoretical 

frameworks of institutional theory and social capital theory. The key research objectives are to identify 

the barriers and enablers of effective entrepreneurship education and to propose strategies for enhancing 

its impact on graduate employability in South Africa. 

 

MATERIALS AND METHODS. 

This study employs a scoping review methodology to systematically map the existing literature 

on entrepreneurship education and its impact on reducing unemployment rates among university 
graduates in South Africa. Scoping reviews are particularly suited for exploring complex and 

heterogeneous topics, as they enable researchers to identify key concepts, gaps, and areas for further 

research (Arksey & O’Malley, 2005). This methodology is appropriate for this study, given the broad 

and multifaceted nature of entrepreneurship education and its implications for graduate employability. 

The initial step in the scoping review involved formulating clear research questions to guide the 

literature search and selection process. The primary research question was: "How does entrepreneurship 

education impact unemployment rates among university graduates in South Africa?" This question was 

designed to encompass various dimensions of entrepreneurship education, including curricular content, 

pedagogical approaches, institutional support, and outcomes. Establishing a clear research question 

ensured that the review remained focused and relevant (Peters et al., 2015). 

A comprehensive search strategy was developed to identify relevant literature from multiple 

academic databases, including Google Scholar, Scopus, Web of Science, and JSTOR. Keywords and 

search terms such as "entrepreneurship education," "graduate unemployment," "higher education," 

"South Africa," and "employability" were used. Boolean operators (AND, OR, NOT) were employed to 

refine the search and ensure the inclusion of a broad range of studies relevant to the research question 

(Levac, Colquhoun, & O’Brien, 2010). 

In total, 230 publications were initially accessed, reflecting a wide range of sources, including 

peer-reviewed journal articles, book chapters, and conference proceedings. However, for the purpose of 

this scoping review, only peer-reviewed articles published in English between 2010 and 2024 were 

considered. This time frame was chosen to ensure the inclusion of contemporary studies that reflect 

current trends and developments in entrepreneurship education (Munn et al., 2018). 

The inclusion criteria were established to ensure the relevance and quality of the selected studies. 

Articles were included if they: (a) were peer-reviewed, (b) focused on entrepreneurship education in the 

context of higher education, (c) examined the impact on graduate unemployment or employability, and 

(d) were conducted in or provided insights relevant to South Africa. Exclusion criteria included non-

peer-reviewed articles, studies not directly related to higher education or graduate employment, and 

publications in languages other than English (Tricco et al., 2018). These criteria ensured that the review 

maintained a high standard of evidence and relevance to the research questions. 

A two-stage screening process was conducted to select the most relevant articles. First, titles 

and abstracts of the 230 initially accessed publications were reviewed to assess their relevance. Articles 

that met the inclusion criteria were then subjected to a full-text review. This rigorous screening process 

resulted in the selection of 57 peer-reviewed articles that provided comprehensive insights into the 

research question (Daudt, van Mossel, & Scott, 2013). 

Data extraction involved systematically capturing key information from each selected study, 

including authorship, publication year, research objectives, methodologies, key findings, and theoretical 

frameworks. A standardized data extraction form was used to ensure consistency and accuracy in the 

data collection process. This structured approach facilitated the synthesis of information across studies, 
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allowing for a comprehensive analysis of the literature on entrepreneurship education and graduate 

unemployment (Braun & Clarke, 2006). 

The data were analysed using thematic analysis, a method that involves identifying, analysing, 

and reporting patterns (themes) within the data (Nowell et al., 2017). This approach allowed for the 

identification of common themes related to the impact of entrepreneurship education on graduate 

employability, such as skill development, entrepreneurial intentions, and institutional support. Thematic 

analysis provided a detailed understanding of the current state of research and highlighted areas where 

further investigation is needed. 

Reporting of the findings followed the PRISMA-ScR (Preferred Reporting Items for Systematic 

reviews and Meta-Analyses extension for Scoping Reviews) guidelines. These guidelines provided a 

structured framework for presenting the review process and results transparently, ensuring that the 

methodology was replicable and that the conclusions drawn were robust and well-supported by the 

evidence (Tricco et al., 2018). 

By employing a scoping review methodology, this study comprehensively mapped the existing 

literature on entrepreneurship education and its impact on reducing graduate unemployment in South 

Africa. This approach not only identified key concepts and gaps in the literature but also provided a 

foundation for future research and policy development in this critical area. 
 

RESULTS. 

The findings of this scoping review reveal that entrepreneurship education has a significant 

potential to mitigate unemployment among university graduates in South Africa. However, the 

integration and implementation of these programs face various challenges. The analysis of the 57 

selected peer-reviewed articles provides a comprehensive understanding of the current landscape and 

the effectiveness of entrepreneurship education in addressing graduate unemployment. 

Firstly, the review highlights the positive impact of entrepreneurship education on students' 

entrepreneurial intentions and competencies. Studies by Nabi et al. (2017) and Bae et al. (2014) 

demonstrate that well-structured entrepreneurship courses significantly enhance students' 

entrepreneurial skills, such as opportunity recognition, risk-taking, and business planning. These skills 

are crucial for fostering entrepreneurial mindsets among graduates, thus increasing their likelihood of 

starting their own ventures. 

Furthermore, the findings indicate that experiential learning approaches, such as internships, 

business simulations, and project-based learning, are particularly effective in entrepreneurship education. 

Rae (2010) argues that these methods bridge the gap between theoretical knowledge and practical 

application, thereby equipping students with the hands-on experience needed to navigate the 

complexities of entrepreneurship. This aligns with Kolb’s (2014) experiential learning theory, which 

emphasizes learning through experience. 

However, the review also identifies significant disparities in the availability and quality of 

entrepreneurship education across different universities. According to a study by Fatoki (2014), many 

institutions lack the necessary resources, such as qualified faculty and adequate funding, to deliver high-

quality entrepreneurship programs. This inconsistency undermines the overall effectiveness of 

entrepreneurship education in reducing unemployment. 

Institutional support emerges as a critical factor in the success of entrepreneurship education. 

Studies by Ndedi (2013) and Herrington et al. (2017) suggest that universities with robust support 

systems, including incubators, mentorship programs, and industry partnerships, are more successful in 

fostering entrepreneurial activity among graduates. These support structures provide essential resources 

and guidance, helping students transform their business ideas into viable enterprises. 

Moreover, the role of government policies in promoting entrepreneurship education cannot be 

overstated. According to Gwija et al. (2014), supportive policies and initiatives, such as funding for 

startups and tax incentives for new businesses, play a crucial role in encouraging graduates to pursue 

entrepreneurial careers. The findings suggest that a collaborative approach involving government, 

educational institutions, and the private sector is essential for creating a conducive environment for 

entrepreneurship. 

The review also highlights the importance of integrating entrepreneurship education into the 

broader curriculum rather than treating it as a standalone subject. Research by Fayolle and Gailly (2015) 

indicates that embedding entrepreneurial principles across various disciplines can enhance the overall 
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impact of entrepreneurship education. This multidisciplinary approach helps students see the relevance 

of entrepreneurship in different contexts, fostering a more entrepreneurial culture. 

Gender disparities in entrepreneurship education are another critical finding. Studies by Kelley 

et al. (2017) and Kirkwood (2016) reveal that female students often face more significant barriers to 

entrepreneurship, such as lack of confidence and fewer networking opportunities. Addressing these 

gender disparities through targeted programs and support can enhance the inclusivity and effectiveness 

of entrepreneurship education. 

Additionally, the findings emphasize the need for continuous curriculum updates to keep 

pace with the rapidly changing business environment. According to Morris et al. (2013), 

incorporating contemporary issues such as digital entrepreneurship, sustainability , and social 

innovation into the curriculum can make entrepreneurship education more relevant and impactful. 

This dynamic approach ensures that graduates are well-prepared to address current and future 

challenges in the entrepreneurial landscape. 

The review also underscores the importance of measuring the long-term impact of 

entrepreneurship education. Studies by Martin et al. (2013) and Rideout and Gray (2013) suggest that 

while short-term outcomes, such as increased entrepreneurial intentions, are commonly reported, there 

is a lack of longitudinal studies that track graduates’ entrepreneurial activities and business success over 
time. Such studies are crucial for understanding the sustained impact of entrepreneurship education. 

Cultural factors also play a significant role in shaping the outcomes of entrepreneurship 

education. Research by Urban (2013) indicates that cultural attitudes towards entrepreneurship, such as 

the acceptance of risk and failure, significantly influence the effectiveness of entrepreneurship programs. 

Tailoring entrepreneurship education to align with local cultural contexts can enhance its relevance and 

acceptance among students. 

The findings reveal that collaboration between universities and the business community 

enhances the practical relevance of entrepreneurship education. According to Klofsten et al. (2016), 

partnerships with local businesses provide students with real-world insights and opportunities to engage 

in entrepreneurial activities. These collaborations can lead to internships, joint research projects, and the 

development of business ideas that are grounded in practical experience. 

Technological advancements and the rise of digital platforms offer new opportunities for 

entrepreneurship education. Studies by Lackéus (2015) and Rasmussen and Sørheim (2016) highlight 

the potential of online learning tools and digital resources to make entrepreneurship education more 

accessible and flexible. Integrating technology into the curriculum can help overcome resource 

constraints and reach a broader audience. 

The review also points to the need for entrepreneurial ecosystems within universities. According 

to Isenberg (2010), creating a supportive ecosystem that includes funding opportunities, mentorship, 

networking events, and entrepreneurial communities is vital for nurturing entrepreneurial talent. These 

ecosystems provide a nurturing environment where aspiring entrepreneurs can thrive. 

Lastly, the findings emphasize the role of soft skills in entrepreneurship education. Research by 

Robles and Zárraga-Rodríguez (2015) suggests that skills such as leadership, communication, and 

emotional intelligence are critical for entrepreneurial success. Incorporating the development of these 

skills into entrepreneurship programs can enhance graduates' ability to navigate the entrepreneurial 

journey effectively. 

In conclusion, this scoping review highlights the multifaceted impact of entrepreneurship 

education on reducing graduate unemployment in South Africa. While the potential benefits are 

significant, realizing these benefits requires addressing various challenges related to resource 

availability, institutional support, curriculum relevance, and cultural attitudes. By implementing the 

insights gained from this review, educational institutions and policymakers can enhance the 

effectiveness of entrepreneurship education and contribute to a more entrepreneurial and economically 

vibrant society. 

  

DISCUSSION. 

The findings from this study underscore the critical role of entrepreneurship education in 

mitigating unemployment among university graduates in South Africa. This discussion integrates the 

insights gained from the scoping review with the principles of social capital and institutional theories, 
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providing a comprehensive understanding of the mechanisms through which entrepreneurship education 

can foster economic resilience and job creation. 

Firstly, the review highlights the significant impact of entrepreneurship education on developing 

entrepreneurial intentions and competencies among students. According to Nabi et al. (2017), well-

structured entrepreneurship courses enhance students' ability to identify opportunities, take risks, and 

develop business plans. This finding aligns with social capital theory, which posits that social networks 

and relationships are crucial for accessing information and resources necessary for entrepreneurial 

success (Burt, 2000). By fostering entrepreneurial skills, educational institutions can enhance the social 

capital of students, enabling them to leverage their networks more effectively (Ajani et al., 2023). 

The effectiveness of experiential learning approaches in entrepreneurship education, such 

as internships, business simulations, and project-based learning, is well-documented. Rae (2010) 

argues that these methods bridge the gap between theoretical knowledge and practical application. 

This practical experience is crucial for building the trust and reciprocity that underpin social capital 

(Putnam, 2000). Experiential learning allows students to engage in real-world entrepreneurial 

activities, fostering relationships with mentors, peers, and industry professionals that are essential 

for entrepreneurial success. 

However, the findings also reveal significant disparities in the availability and quality of 
entrepreneurship education across different universities. Fatoki (2014) notes that many institutions lack 

the necessary resources, such as qualified faculty and adequate funding, to deliver high-quality 

entrepreneurship programs. This inconsistency is a critical issue from an institutional theory perspective, 

which emphasizes the importance of organizational structures and norms in shaping behaviour 

(DiMaggio & Powell, 1983). Institutions with robust support systems, including incubators and 

mentorship programs, are more likely to foster entrepreneurial activity. 

Institutional support is highlighted as a critical factor in the success of entrepreneurship 

education. Ndedi (2013) and Herrington et al. (2017) suggest that universities with strong support 

structures are better equipped to nurture entrepreneurial talent. This finding is consistent with 

institutional theory, which posits that institutions provide the rules and norms that guide behaviour (Scott, 

2014). Universities that prioritize entrepreneurship create an environment that supports and encourages 

entrepreneurial activities, shaping the behaviour of students and faculty alike (Ajani, 2024). 

Government policies also play a crucial role in promoting entrepreneurship education. Gwija et 

al. (2014) highlight the importance of supportive policies and initiatives, such as funding for startups 

and tax incentives for new businesses. These policies can be understood through the lens of institutional 

theory, which recognizes the role of regulatory frameworks in shaping organizational practices (North, 

1990). Effective policies can create an enabling environment for entrepreneurship, reducing barriers and 

providing the necessary support for new ventures. 

The integration of entrepreneurship education into the broader curriculum is another key finding. 

Fayolle and Gailly (2015) argue that embedding entrepreneurial principles across various disciplines 

can enhance the impact of entrepreneurship education. This multidisciplinary approach aligns with 

social capital theory, as it encourages the formation of diverse networks and the exchange of knowledge 

across different fields. By integrating entrepreneurship into various subjects, educational institutions can 

foster a culture of innovation and collaboration. 

Gender disparities in entrepreneurship education are also highlighted in the findings. Kelley et 

al. (2017) and Kirkwood (2016) note that female students often face more significant barriers to 

entrepreneurship. Addressing these disparities requires targeted programs and support to enhance the 

social capital of female students, providing them with the networks and resources needed to succeed. 

This approach aligns with social capital theory, which emphasizes the importance of inclusive networks 

for accessing opportunities. 

Continuous curriculum updates are essential to keep pace with the changing business 

environment. Morris et al. (2013) suggest that incorporating contemporary issues, such as digital 

entrepreneurship and sustainability, can make entrepreneurship education more relevant. This dynamic 

approach is crucial from an institutional theory perspective, as it ensures that educational practices 

remain aligned with current economic and technological trends (Greenwood & Hinings, 1996). By 

updating curricula, institutions can better prepare students for the challenges and opportunities of the 

modern entrepreneurial landscape. 
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The importance of measuring the long-term impact of entrepreneurship education is another 

critical finding. Martin et al. (2013) and Rideout and Gray (2013) emphasize the need for longitudinal 

studies to track the entrepreneurial activities and success of graduates. This focus on long-term outcomes 

is important for understanding the sustained impact of entrepreneurship education and for making 

necessary adjustments to curricula and support systems. From an institutional theory perspective, it 

highlights the need for ongoing evaluation and adaptation of institutional practices. 

Cultural factors play a significant role in shaping the outcomes of entrepreneurship education. 

Urban (2013) argues that cultural attitudes towards entrepreneurship, such as the acceptance of risk and 

failure, significantly influence the effectiveness of entrepreneurship programs. Tailoring 

entrepreneurship education to align with local cultural contexts can enhance its relevance and acceptance 

among students. This finding aligns with both social capital and institutional theories, which recognize 

the importance of cultural norms and values in shaping behaviour and organizational practices. 

Collaboration between universities and the business community is essential for enhancing the 

practical relevance of entrepreneurship education. Klofsten et al. (2016) highlight the benefits of 

partnerships with local businesses, which provide students with real-world insights and opportunities to 

engage in entrepreneurial activities. These collaborations foster social capital by creating networks 

between students and industry professionals, while also aligning with institutional theory by integrating 
business practices into educational curricula. 

Technological advancements offer new opportunities for entrepreneurship education. Lackéus 

(2015) and Rasmussen and Sørheim (2016) emphasize the potential of online learning tools and digital 

resources to make entrepreneurship education more accessible. Integrating technology into the 

curriculum can help overcome resource constraints and reach a broader audience. This finding aligns 

with both social capital and institutional theories, as technology facilitates the formation of virtual 

networks and requires institutions to adapt their practices to new technological realities. 

The development of entrepreneurial ecosystems within universities is another key finding. 

Isenberg (2010) argues that creating a supportive ecosystem, including funding opportunities, 

mentorship, networking events, and entrepreneurial communities, is vital for nurturing entrepreneurial 

talent. These ecosystems provide a nurturing environment where aspiring entrepreneurs can thrive, 

aligning with social capital theory by fostering strong networks and with institutional theory by creating 

supportive organizational structures. 

Soft skills are also critical for entrepreneurial success. Robles and Zárraga-Rodríguez (2015) 

suggest that skills such as leadership, communication, and emotional intelligence are essential for 

navigating the entrepreneurial journey. Incorporating the development of these skills into 

entrepreneurship programs can enhance graduates' ability to succeed. This focus on soft skills aligns 

with social capital theory, which emphasizes the importance of social relationships and interpersonal 

skills in accessing opportunities and resources. 

In conclusion, the findings of this study underscore the multifaceted impact of entrepreneurship 

education on reducing graduate unemployment in South Africa. By integrating the insights from social 

capital and institutional theories, this discussion highlights the importance of networks, organizational 

support, and regulatory frameworks in fostering entrepreneurial activity. Addressing the challenges 

identified in the review, such as resource disparities and gender inequalities, requires a collaborative 

effort from educational institutions, policymakers, and the business community. By implementing the 

recommendations derived from this study, stakeholders can enhance the effectiveness of 

entrepreneurship education and contribute to a more entrepreneurial and economically vibrant society. 

 

IMPLICATIONS OF THE STUDY. 

The implications of this study on the integration of entrepreneurship education into higher 

education curricula in South Africa are multifaceted and hold significant importance for various 

stakeholders, including educational institutions, policymakers, students,  and the business 

community. The study’s findings underscore the potential of entrepreneurship education to address 

the persistent issue of graduate unemployment by fostering entrepreneurial skills and mindsets 

among students. This aligns with the broader goals of economic development and innovation-driven 

growth (Nabi et al., 2017; Bae et al., 2014). 

For educational institutions, the study highlights the need to redesign curricula to incorporate 

comprehensive entrepreneurship education programs. This involves not only theoretical instruction but 
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also practical, hands-on learning experiences such as internships, business simulations, and project-

based learning (Kolb, 2014; Rae, 2010). By doing so, universities can better prepare graduates for the 

challenges of the entrepreneurial world, equipping them with the necessary skills to start and sustain 

their own businesses. 

Policymakers are encouraged to support the integration of entrepreneurship education through 

favourable policies and funding initiatives. Government support is crucial in providing the necessary 

infrastructure and resources to enhance the quality of entrepreneurship education. Policies should aim 

to reduce the barriers to entrepreneurial activity, such as access to finance and regulatory hurdles, 

thereby creating an enabling environment for new ventures (Herrington et al., 2017; Gwija et al., 2014). 

The study also underscores the importance of addressing the digital divide that became evident 

during the COVID-19 pandemic. Ensuring equitable access to digital resources and technologies is 

critical for the success of entrepreneurship education, particularly in under-resourced and rural areas. 

Investment in digital infrastructure and training for both educators and students can bridge this gap, 

making entrepreneurship education more inclusive and accessible (Ouma, 2021; Gamede et al., 2022). 

Students stand to benefit significantly from enhanced entrepreneurship education. The 

acquisition of entrepreneurial skills can lead to greater employability and the potential to create new 

jobs, thereby reducing unemployment rates. The study suggests that fostering a culture of 
entrepreneurship within the student body can lead to increased innovation and economic activity (Nabi 

et al., 2017; Bae et al., 2014). 

The business community, including industry partners and entrepreneurs, plays a vital role in the 

success of entrepreneurship education. Collaboration between universities and businesses can provide 

students with real-world insights and opportunities, such as internships and mentorship programs. Such 

partnerships can also help align educational outcomes with industry needs, ensuring that graduates 

possess relevant skills and knowledge (Klofsten et al., 2016). 

Furthermore, the study calls for a shift in pedagogical approaches towards more student-

cantered learning environments. This aligns with the principles of experiential learning and emphasizes 

the development of soft skills such as leadership, communication, and problem-solving, which are 

critical for entrepreneurial success (Robles & Zárraga-Rodríguez, 2015). Educational institutions should 

adopt innovative teaching methods that encourage active learning and critical thinking. 

The implications for educational policy reform are significant. The study suggests that a holistic 

approach to entrepreneurship education, embedded across various disciplines, can create a more 

entrepreneurial culture within universities. This interdisciplinary approach ensures that all students, 

regardless of their primary field of study, are exposed to entrepreneurial concepts and practices, thereby 

broadening the impact of entrepreneurship education (Fayolle & Gailly, 2015). 

The study also highlights the importance of continuous evaluation and improvement of 

entrepreneurship education programs. Longitudinal studies and feedback mechanisms can provide 

valuable insights into the effectiveness of these programs and identify areas for improvement. 

Institutions should establish robust assessment frameworks to track the progress and impact of their 

entrepreneurship education initiatives (Martin et al., 2013; Rideout & Gray, 2013). 

Lastly, the implications of the study extend to the broader economic and social context. By 

equipping graduates with entrepreneurial skills, higher education institutions can contribute to economic 

diversification and resilience. Entrepreneurship education can drive innovation, create jobs, and foster 

a more dynamic and competitive economy. This, in turn, can lead to improved living standards and 

reduced economic disparities (Urban, 2013). 

In conclusion, the implications of this study are far-reaching and underscore the critical role of 

entrepreneurship education in addressing graduate unemployment and fostering economic development. 

By implementing the study’s recommendations, stakeholders can enhance the quality and impact of 

entrepreneurship education, ensuring that graduates are well-equipped to navigate the complexities of 

the modern economy and contribute to sustainable growth and development. 

 

CONCLUSION. 

In conclusion, this study underscores the critical role of entrepreneurship education in mitigating 

unemployment among university graduates in South Africa. By integrating the principles of social 

capital and institutional theories, it is evident that robust networks, supportive institutional frameworks, 

and adaptive regulatory policies are essential for fostering entrepreneurial competencies. The findings 
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reveal significant disparities in the availability and quality of entrepreneurship education, highlighting 

the need for comprehensive training modules, experiential learning opportunities, and ongoing 

professional support. Addressing these challenges requires a concerted effort from educational 

institutions, policymakers, and the business community to create an enabling environment that nurtures 

entrepreneurial talent. By implementing these recommendations, stakeholders can enhance the 

resilience and adaptability of the higher education system, ultimately contributing to a more equitable 

and dynamic economic landscape in South Africa. 
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